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This research was undertaken to investigate the assessment and 
teaching resources that are essential in Irish for Irish-medium and 
Gaeltacht primary and post-primary schools (L1 schools) in order to 
accommodate pupils with additional educational needs (AEN). The 
main objectives of the research were:
(i) to examine the resources currently available in Irish for L1 schools to assist them 
 in accommodating their pupils with AEN in the following areas; literacy, 
 mathematics, ICT, language and communication in Irish, and personal, emotional 
 and social development ,
(ii) to evaluate the areas where further assessments and resources through the 
 medium of Irish are needed in order to assist schools in accommodating their 
 pupils’ additional educational needs.

This report is important as is demonstrated in the international literature that teachers 
who have access to the appropriate assessments, resources, support and guidance are 
more effective and that their pupils make better academic progress (Feng & Sass, 2010). In 
this report, analysis is carried out of the current teaching, learning and assessment 
resources being used in L1 schools while accommodating pupils with AEN. A review is 
provided of the international and national literature on the recommended practices in 
literature, mathematics, ICT, language and communication in Irish, and personal, emotional 
and social development. The additional details collected through the consultation process 
gave us the opportunity to compare the resources available/used in Irish in Irish-medium 
and Gaeltacht schools and the recommended best practices. The consultation process 
consisted of three stages:
(i) teachers in L1 schools filled in a questionnaire online,
(ii) teachers in L1 schools undertook individual interviews to provide context for the
 details collected through the questionnaire,
(iii) schools and teachers were invited to complete a consultation form providing 
 feedback based on the aspects covered in the consultation paper. 

This gave schools and teachers the opportunity to respond to the paper with their ideas, 
opinions and recommendations in an anonymous consultation form online accompanying 
the paper. The results of the consultation paper were used to clarify the details of the paper 
and to add to it any significant details which were excluded. 

In recent research, it was found that teachers in Irish-medium schools outside of the 
Gaeltacht faced challenges in relation to the provision of special educational resources in 

Irish (Andrews, 2020). In addition to the areas mentioned above, the resources in Irish the 
teachers themselves are creating in L1 schools were examined. The assessment resources 
and materials being translated by teachers from English to Irish were evaluated. As a result 
of the lack of literacy assessments in Irish it is difficult for schools and for teachers to 
undertake the relevant assessment on pupils who use tests in English only, as the pupils are 
being educated through Irish. It has been reported that further assessments need to be 
provided in Irish since 2005 (COGG, 2010; Mac Donnacha et al., 2005; NCCA, 2007; Ní 
Chinnéide, 2009; Nic Gabhann, 2010; Ó Duibhir et al., 2015). 

Therefore, it is important to understand the practices currently being implemented in the 
schools in terms of assessment in general and to recognise their requirements in terms of 
assessment through Irish. Also mentioned was the need for the provision of external 
services (e.g. speech and language therapist and educational psychologists) in Irish as a 
requirement for pupils with AEN who are learning through Irish (COGG, 2010; Mac 
Donnacha et al., 2005; Ní Chinnéide, 2009). This research gave teachers and schools the 
opportunity to discuss the current practices in place in relation to accessing additional 
supports, the language in which these services are being provided and their current needs in 
this area. 

Additional Educational Needs (AEN) in Irish-medium and Gaeltacht 
schools
It is estimated that 9.4% of primary school pupils who attend Irish-medium primary schools 
outside the Gaeltacht are diagnosed with additional educational needs (AEN)
(Nic Aindriú, Ó Duibhir, & Travers, 2020). It is reported that dyslexia is the most common 
category of AEN in the Irish-medium primary school outside of the Gaeltacht (Barrett, 
Kinsella, & Prendeville, 2019; Nic Aindriú et al., 2020; Nic Gabhann, 2009). The other AEN 
categories reported are; dyspraxia, autism spectrum disorder, emotional and behavioural 
difficulties, a specific speech and language disorder (Barrett, Kinsella, Prendeville, 2019; 
Nic Aindriú et al., 2020). It was estimated that 16.6% of pupils registered in Irish-medium 
primary schools received additional teaching support from the special education teacher in 
the 2017-2018 schoolyear (Nic Aindriú, Ó Duibhir, & Travers, 2021). The analysis 
demonstrated that there is not much of a difference in the number of pupils receiving 
support in Irish-medium schools and in English schools.

The research undertaken on the prevalence of additional educational needs in Gaeltacht 
schools is limited (Barrett, 2016; Mac Donnacha et al., 2005). The five categories most 
often reported are; (1) specific learning disability, (2) mild general learning disability, (3) 
specific speech and language disorder, and (4) autism spectrum disorder or a 
developmental coordination disorder (Barrett, 2016: 14). In 2004, it was estimated that 6% 
(n = 511) of Gaeltacht primary school pupils were diagnosed with AEN. The AEN categories 
most often reported for this school cohort were; (1) minor general learning disability, (2) 
specific learning disability, (3) borderline general learning disability, and (4) specific speech 

and language disorder (Mac Donnacha et al., 2005, p. 30). In that study, 358 pupils (n = 
8,516, 4%) were receiving additional teaching support from the school’s resource teacher 
(Mac Donnacha et al., 2005). An issue identified was the use of 
English assessments in order to identify pupils in the schools who had additional 
educational needs as some pupils in the Gaeltacht areas could have a limited 
ability in the English language. 

There is not much research available on the prevalence rates of pupils with AEN in 
Irish-medium post-primary schools outside of the Gaeltacht or within the Gaeltacht (Mac 
Donnacha et al., 2005). In relation to Gaeltacht post-primary schools, it is estimated that 
approximately 7% of pupils (n = 324) in 2004 were diagnosed with AEN (Mac Donnacha 
et al., 2005). The five AEN categories most often reported in the schools at the time were; 
(1) specific learning disability, (2) borderline general learning disability, (3) minor general 
learning disability, (4) severe/profound general learning disability, and (5) emotional 
disturbance – behavioural problems including ADD and ADHD (Mac Donnacha et al., 
2005: 81). In that study which was undertaken over 15 years ago, it was stated that this 
sector had significant difficulties in accessing teaching and learning resources in Irish (Mac 
Donnacha et al., 2005). Unfortunately, there are no up-to-date statistical details in 
relation to the prevalence and types of additional educational needs pupils have in L1 
post-primary schools.
 

Literature Review 
Within the immersion education contexts throughout the world, it is stated that schools 
and teachers have difficulties in accessing teaching resources and assessments in a 
minority language (Andrews, 2020; Cammarata & Tedick, 2012; May, 2013; May & Hill, 
2008; Walker & Walker Tedick, 2000). A comprehensive review is undertaken on national 
and international research and literature in part 2 of the main report below 
and the reader who is interested is directed towards that section. In it, the focus 
is on the following themes; accessing bilingual or minority language external service 
suppliers, assessment, interventions, and resources in the immersion education context. 
The themes are divided in accordance with the following headings; literacy, 
language and communication, numeracy, and personal, social and emotional 
development for debating purposes. 

Overall, it is evident that there are a lot of suitable resources in English available for pupils 
with AEN. It is evident also that the Department of Education and NEPS recommend a lot 
of assessments, interventions, and resources for teachers in primary schools and in 
post-primary schools in Ireland. However, most of these resources are not available in Irish. 
In literacy the advantages of these assessments, interventions and resources were 
demonstrated to us. In the next part of this summary the research results of the 
consultation process are discussed to decide which assessments, interventions and 
resources are required by teachers in Irish-medium and Gaeltacht primary schools and 
post-primary schools in the Republic of Ireland. 

Research Results
In the results in this summary, the focus is on two areas; obtaining resources and 
assessments in Irish, and obtaining ICT resources in Irish. A more comprehensive account 
of the results is given in Chapter 4 of the main report. 

To obtain resources and assessments in Irish
The majority of schools¹ who filled in the survey said that the lack of teaching and 
assessment resources in Irish to accommodate their pupils with AEN was very challenging. 
The majority of the schools also reported that the external service suppliers, such as 
educational psychologists and speech therapists, had a good or very good understanding of 
the pupils’ AEN in their school despite the majority of the services being made available in 
English. In relation to the educational psychologist services, only 6% of the schools 
reported that this service was available in Irish only. Only 8% of the schools reported that 
the speech therapist services were available in Irish only. In relation to the visiting teacher 
scheme, only 15% of the schools had access to this service through Irish. It is evident that 
the area relating to the number of external service suppliers which provide a service to 
pupils in Irish in Irish-medium schools has not improved much (Andrews, 2020). This is an 
international challenge in relation to accessing these services bilingually or in a minority 
language (de Valenzuela et al., 2016; O'Toole & Hickey, 2013).

In relation to the types of assessment being used by teachers, the two categories most 
often in use were standardised literacy assessments (77%) and standardised mathematical 
assessments (71%) both in English and in Irish. A lot of teachers reported that the biggest 
challenge before them is the lack of assessment in Irish and the teachers often create their 
own assessments. The lack of assessment created difficulties for students in accessing the 
Reasonable Accommodations in Certificate Examinations (RACE) for the state 
examinations. 

In relation to the assessments needed in Irish, the assessments most often requested were 
the bilingual literacy assessments (Irish-English) (61%). Following that, 55% of the schools 
mentioned that they required bilingual mathematical assessments, 54% of them reported 
that they required early numeracy assessments in Irish and 53% of them reported that 
there was a need to provide cognitive assessments in Irish. 

It was found that teachers create their own resources in Irish to accommodate the 
needs of pupils with AEN. 39 respondents reported that they made their own resources 
on a weekly or daily basis. In relation to the resources used in Irish, one teacher referred 
to the excellent resources that come from Northern Ireland, for example, resources 
from An tÁisaonad and the CCEA. 

As part of the survey, the schools were asked to rate the list of resources they require in 
Irish in order of urgency. Irish language graded readers were listed as the resource most 
needed urgently. In second place were language and communcation resources in Irish and in 
third place were evidence-based interventions and a programme of social and emotional 
development in Irish. In fourth place were evidence-based mathematical interventions in 
Irish. Other resources needed are mathematical resources and social stories. 

ICT Resources in Irish 
In relation to the types of ICT required in Irish, the text to language (n = 36), audio books (n 
= 36), and applications (n = 36) were listed as the resources which were mostly required. 
Applications to assess the pupils’ phonological development were listed in fourth place (n = 
33), and following that applications to assess Irish language literacy 
(n = 32). Other ICT resources required in Irish are; social stories (n = 31), touch typing 
(n = 31), applications to develop the student’s cognitive abilities / working memory 
(n = 30), spelling programmes (n = 29), mathematical assessments (n = 29), 
and a screen reader (n = 23). 

Recommendations for the Future
Recommendations are made below in Chapter 5 of the main report in relation to future 
developments in the area of assessment and resources for pupils with AEN who are 
learning through Irish. The principal themes under which the recommendations are made 
are; external services, literature, language and communication, numeracy, and social and 
emotional development. Under each heading the assessment, interventions and 
resources/ICT are discussed. The recommendations made relate to best practice which 
is recommended nationally and internationally with regard to accommodating pupils with 
additional educational needs in immersion education contexts and those who are learning 
through a second language. 

Conclusion
We are extremely grateful to all the teachers who generously gave up their time and for the 
valuable opinions they articulated. It is evident that additional teaching resources and 
assessments are required in Irish in order to assist those to support pupils with AEN. 
They are using the resources available in Irish but they are not adequate. However, it is 
apparent that the amount of resources available in Irish has improved over the years. 
More standardised and non-standardised materials are required in Irish literacy, 
mathematics, language and communication, in personal, social and emotional development. 
It was apparent that both primary school and post-primary school teachers are depending 
greatly on assessments in English. There are many programmes, resources, and 
interventions being recommended by the Department of Education and Skills, NEPS and 
the PDST, that are not available in Irish. The teachers demonstrated how important it was 
to have these available in Irish.
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needed urgently. In second place were language and communcation resources in Irish and in 
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additional educational needs in immersion education contexts and those who are learning 
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We are extremely grateful to all the teachers who generously gave up their time and for the 
valuable opinions they articulated. It is evident that additional teaching resources and 
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They are using the resources available in Irish but they are not adequate. However, it is 
apparent that the amount of resources available in Irish has improved over the years. 
More standardised and non-standardised materials are required in Irish literacy, 
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It was apparent that both primary school and post-primary school teachers are depending 
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et al., 2005). The five AEN categories most often reported in the schools at the time were; 
(1) specific learning disability, (2) borderline general learning disability, (3) minor general 
learning disability, (4) severe/profound general learning disability, and (5) emotional 
disturbance – behavioural problems including ADD and ADHD (Mac Donnacha et al., 
2005: 81). In that study which was undertaken over 15 years ago, it was stated that this 
sector had significant difficulties in accessing teaching and learning resources in Irish (Mac 
Donnacha et al., 2005). Unfortunately, there are no up-to-date statistical details in 
relation to the prevalence and types of additional educational needs pupils have in L1 
post-primary schools.
 

Literature Review 
Within the immersion education contexts throughout the world, it is stated that schools 
and teachers have difficulties in accessing teaching resources and assessments in a 
minority language (Andrews, 2020; Cammarata & Tedick, 2012; May, 2013; May & Hill, 
2008; Walker & Walker Tedick, 2000). A comprehensive review is undertaken on national 
and international research and literature in part 2 of the main report below 
and the reader who is interested is directed towards that section. In it, the focus 
is on the following themes; accessing bilingual or minority language external service 
suppliers, assessment, interventions, and resources in the immersion education context. 
The themes are divided in accordance with the following headings; literacy, 
language and communication, numeracy, and personal, social and emotional 
development for debating purposes. 

Overall, it is evident that there are a lot of suitable resources in English available for pupils 
with AEN. It is evident also that the Department of Education and NEPS recommend a lot 
of assessments, interventions, and resources for teachers in primary schools and in 
post-primary schools in Ireland. However, most of these resources are not available in Irish. 
In literacy the advantages of these assessments, interventions and resources were 
demonstrated to us. In the next part of this summary the research results of the 
consultation process are discussed to decide which assessments, interventions and 
resources are required by teachers in Irish-medium and Gaeltacht primary schools and 
post-primary schools in the Republic of Ireland. 

Research Results
In the results in this summary, the focus is on two areas; obtaining resources and 
assessments in Irish, and obtaining ICT resources in Irish. A more comprehensive account 
of the results is given in Chapter 4 of the main report. 

To obtain resources and assessments in Irish
The majority of schools¹ who filled in the survey said that the lack of teaching and 
assessment resources in Irish to accommodate their pupils with AEN was very challenging. 
The majority of the schools also reported that the external service suppliers, such as 
educational psychologists and speech therapists, had a good or very good understanding of 
the pupils’ AEN in their school despite the majority of the services being made available in 
English. In relation to the educational psychologist services, only 6% of the schools 
reported that this service was available in Irish only. Only 8% of the schools reported that 
the speech therapist services were available in Irish only. In relation to the visiting teacher 
scheme, only 15% of the schools had access to this service through Irish. It is evident that 
the area relating to the number of external service suppliers which provide a service to 
pupils in Irish in Irish-medium schools has not improved much (Andrews, 2020). This is an 
international challenge in relation to accessing these services bilingually or in a minority 
language (de Valenzuela et al., 2016; O'Toole & Hickey, 2013).

In relation to the types of assessment being used by teachers, the two categories most 
often in use were standardised literacy assessments (77%) and standardised mathematical 
assessments (71%) both in English and in Irish. A lot of teachers reported that the biggest 
challenge before them is the lack of assessment in Irish and the teachers often create their 
own assessments. The lack of assessment created difficulties for students in accessing the 
Reasonable Accommodations in Certificate Examinations (RACE) for the state 
examinations. 

In relation to the assessments needed in Irish, the assessments most often requested were 
the bilingual literacy assessments (Irish-English) (61%). Following that, 55% of the schools 
mentioned that they required bilingual mathematical assessments, 54% of them reported 
that they required early numeracy assessments in Irish and 53% of them reported that 
there was a need to provide cognitive assessments in Irish. 

It was found that teachers create their own resources in Irish to accommodate the 
needs of pupils with AEN. 39 respondents reported that they made their own resources 
on a weekly or daily basis. In relation to the resources used in Irish, one teacher referred 
to the excellent resources that come from Northern Ireland, for example, resources 
from An tÁisaonad and the CCEA. 

As part of the survey, the schools were asked to rate the list of resources they require in 
Irish in order of urgency. Irish language graded readers were listed as the resource most 
needed urgently. In second place were language and communcation resources in Irish and in 
third place were evidence-based interventions and a programme of social and emotional 
development in Irish. In fourth place were evidence-based mathematical interventions in 
Irish. Other resources needed are mathematical resources and social stories. 

ICT Resources in Irish 
In relation to the types of ICT required in Irish, the text to language (n = 36), audio books (n 
= 36), and applications (n = 36) were listed as the resources which were mostly required. 
Applications to assess the pupils’ phonological development were listed in fourth place (n = 
33), and following that applications to assess Irish language literacy 
(n = 32). Other ICT resources required in Irish are; social stories (n = 31), touch typing 
(n = 31), applications to develop the student’s cognitive abilities / working memory 
(n = 30), spelling programmes (n = 29), mathematical assessments (n = 29), 
and a screen reader (n = 23). 

Recommendations for the Future
Recommendations are made below in Chapter 5 of the main report in relation to future 
developments in the area of assessment and resources for pupils with AEN who are 
learning through Irish. The principal themes under which the recommendations are made 
are; external services, literature, language and communication, numeracy, and social and 
emotional development. Under each heading the assessment, interventions and 
resources/ICT are discussed. The recommendations made relate to best practice which 
is recommended nationally and internationally with regard to accommodating pupils with 
additional educational needs in immersion education contexts and those who are learning 
through a second language. 

Conclusion
We are extremely grateful to all the teachers who generously gave up their time and for the 
valuable opinions they articulated. It is evident that additional teaching resources and 
assessments are required in Irish in order to assist those to support pupils with AEN. 
They are using the resources available in Irish but they are not adequate. However, it is 
apparent that the amount of resources available in Irish has improved over the years. 
More standardised and non-standardised materials are required in Irish literacy, 
mathematics, language and communication, in personal, social and emotional development. 
It was apparent that both primary school and post-primary school teachers are depending 
greatly on assessments in English. There are many programmes, resources, and 
interventions being recommended by the Department of Education and Skills, NEPS and 
the PDST, that are not available in Irish. The teachers demonstrated how important it was 
to have these available in Irish.
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This research was undertaken to investigate the assessment and 
teaching resources that are essential in Irish for Irish-medium and 
Gaeltacht primary and post-primary schools (L1 schools) in order to 
accommodate pupils with additional educational needs (AEN). The 
main objectives of the research were:
(i) to examine the resources currently available in Irish for L1 schools to assist them 
 in accommodating their pupils with AEN in the following areas; literacy, 
 mathematics, ICT, language and communication in Irish, and personal, emotional 
 and social development ,
(ii) to evaluate the areas where further assessments and resources through the 
 medium of Irish are needed in order to assist schools in accommodating their 
 pupils’ additional educational needs.

This report is important as is demonstrated in the international literature that teachers 
who have access to the appropriate assessments, resources, support and guidance are 
more effective and that their pupils make better academic progress (Feng & Sass, 2010). In 
this report, analysis is carried out of the current teaching, learning and assessment 
resources being used in L1 schools while accommodating pupils with AEN. A review is 
provided of the international and national literature on the recommended practices in 
literature, mathematics, ICT, language and communication in Irish, and personal, emotional 
and social development. The additional details collected through the consultation process 
gave us the opportunity to compare the resources available/used in Irish in Irish-medium 
and Gaeltacht schools and the recommended best practices. The consultation process 
consisted of three stages:
(i) teachers in L1 schools filled in a questionnaire online,
(ii) teachers in L1 schools undertook individual interviews to provide context for the
 details collected through the questionnaire,
(iii) schools and teachers were invited to complete a consultation form providing 
 feedback based on the aspects covered in the consultation paper. 

This gave schools and teachers the opportunity to respond to the paper with their ideas, 
opinions and recommendations in an anonymous consultation form online accompanying 
the paper. The results of the consultation paper were used to clarify the details of the paper 
and to add to it any significant details which were excluded. 

In recent research, it was found that teachers in Irish-medium schools outside of the 
Gaeltacht faced challenges in relation to the provision of special educational resources in 

Irish (Andrews, 2020). In addition to the areas mentioned above, the resources in Irish the 
teachers themselves are creating in L1 schools were examined. The assessment resources 
and materials being translated by teachers from English to Irish were evaluated. As a result 
of the lack of literacy assessments in Irish it is difficult for schools and for teachers to 
undertake the relevant assessment on pupils who use tests in English only, as the pupils are 
being educated through Irish. It has been reported that further assessments need to be 
provided in Irish since 2005 (COGG, 2010; Mac Donnacha et al., 2005; NCCA, 2007; Ní 
Chinnéide, 2009; Nic Gabhann, 2010; Ó Duibhir et al., 2015). 

Therefore, it is important to understand the practices currently being implemented in the 
schools in terms of assessment in general and to recognise their requirements in terms of 
assessment through Irish. Also mentioned was the need for the provision of external 
services (e.g. speech and language therapist and educational psychologists) in Irish as a 
requirement for pupils with AEN who are learning through Irish (COGG, 2010; Mac 
Donnacha et al., 2005; Ní Chinnéide, 2009). This research gave teachers and schools the 
opportunity to discuss the current practices in place in relation to accessing additional 
supports, the language in which these services are being provided and their current needs in 
this area. 

Additional Educational Needs (AEN) in Irish-medium and Gaeltacht 
schools
It is estimated that 9.4% of primary school pupils who attend Irish-medium primary schools 
outside the Gaeltacht are diagnosed with additional educational needs (AEN)
(Nic Aindriú, Ó Duibhir, & Travers, 2020). It is reported that dyslexia is the most common 
category of AEN in the Irish-medium primary school outside of the Gaeltacht (Barrett, 
Kinsella, & Prendeville, 2019; Nic Aindriú et al., 2020; Nic Gabhann, 2009). The other AEN 
categories reported are; dyspraxia, autism spectrum disorder, emotional and behavioural 
difficulties, a specific speech and language disorder (Barrett, Kinsella, Prendeville, 2019; 
Nic Aindriú et al., 2020). It was estimated that 16.6% of pupils registered in Irish-medium 
primary schools received additional teaching support from the special education teacher in 
the 2017-2018 schoolyear (Nic Aindriú, Ó Duibhir, & Travers, 2021). The analysis 
demonstrated that there is not much of a difference in the number of pupils receiving 
support in Irish-medium schools and in English schools.

The research undertaken on the prevalence of additional educational needs in Gaeltacht 
schools is limited (Barrett, 2016; Mac Donnacha et al., 2005). The five categories most 
often reported are; (1) specific learning disability, (2) mild general learning disability, (3) 
specific speech and language disorder, and (4) autism spectrum disorder or a 
developmental coordination disorder (Barrett, 2016: 14). In 2004, it was estimated that 6% 
(n = 511) of Gaeltacht primary school pupils were diagnosed with AEN. The AEN categories 
most often reported for this school cohort were; (1) minor general learning disability, (2) 
specific learning disability, (3) borderline general learning disability, and (4) specific speech 

and language disorder (Mac Donnacha et al., 2005, p. 30). In that study, 358 pupils (n = 
8,516, 4%) were receiving additional teaching support from the school’s resource teacher 
(Mac Donnacha et al., 2005). An issue identified was the use of 
English assessments in order to identify pupils in the schools who had additional 
educational needs as some pupils in the Gaeltacht areas could have a limited 
ability in the English language. 

There is not much research available on the prevalence rates of pupils with AEN in 
Irish-medium post-primary schools outside of the Gaeltacht or within the Gaeltacht (Mac 
Donnacha et al., 2005). In relation to Gaeltacht post-primary schools, it is estimated that 
approximately 7% of pupils (n = 324) in 2004 were diagnosed with AEN (Mac Donnacha 
et al., 2005). The five AEN categories most often reported in the schools at the time were; 
(1) specific learning disability, (2) borderline general learning disability, (3) minor general 
learning disability, (4) severe/profound general learning disability, and (5) emotional 
disturbance – behavioural problems including ADD and ADHD (Mac Donnacha et al., 
2005: 81). In that study which was undertaken over 15 years ago, it was stated that this 
sector had significant difficulties in accessing teaching and learning resources in Irish (Mac 
Donnacha et al., 2005). Unfortunately, there are no up-to-date statistical details in 
relation to the prevalence and types of additional educational needs pupils have in L1 
post-primary schools.
 

Literature Review 
Within the immersion education contexts throughout the world, it is stated that schools 
and teachers have difficulties in accessing teaching resources and assessments in a 
minority language (Andrews, 2020; Cammarata & Tedick, 2012; May, 2013; May & Hill, 
2008; Walker & Walker Tedick, 2000). A comprehensive review is undertaken on national 
and international research and literature in part 2 of the main report below 
and the reader who is interested is directed towards that section. In it, the focus 
is on the following themes; accessing bilingual or minority language external service 
suppliers, assessment, interventions, and resources in the immersion education context. 
The themes are divided in accordance with the following headings; literacy, 
language and communication, numeracy, and personal, social and emotional 
development for debating purposes. 

Overall, it is evident that there are a lot of suitable resources in English available for pupils 
with AEN. It is evident also that the Department of Education and NEPS recommend a lot 
of assessments, interventions, and resources for teachers in primary schools and in 
post-primary schools in Ireland. However, most of these resources are not available in Irish. 
In literacy the advantages of these assessments, interventions and resources were 
demonstrated to us. In the next part of this summary the research results of the 
consultation process are discussed to decide which assessments, interventions and 
resources are required by teachers in Irish-medium and Gaeltacht primary schools and 
post-primary schools in the Republic of Ireland. 

Research Results
In the results in this summary, the focus is on two areas; obtaining resources and 
assessments in Irish, and obtaining ICT resources in Irish. A more comprehensive account 
of the results is given in Chapter 4 of the main report. 

To obtain resources and assessments in Irish
The majority of schools¹ who filled in the survey said that the lack of teaching and 
assessment resources in Irish to accommodate their pupils with AEN was very challenging. 
The majority of the schools also reported that the external service suppliers, such as 
educational psychologists and speech therapists, had a good or very good understanding of 
the pupils’ AEN in their school despite the majority of the services being made available in 
English. In relation to the educational psychologist services, only 6% of the schools 
reported that this service was available in Irish only. Only 8% of the schools reported that 
the speech therapist services were available in Irish only. In relation to the visiting teacher 
scheme, only 15% of the schools had access to this service through Irish. It is evident that 
the area relating to the number of external service suppliers which provide a service to 
pupils in Irish in Irish-medium schools has not improved much (Andrews, 2020). This is an 
international challenge in relation to accessing these services bilingually or in a minority 
language (de Valenzuela et al., 2016; O'Toole & Hickey, 2013).

In relation to the types of assessment being used by teachers, the two categories most 
often in use were standardised literacy assessments (77%) and standardised mathematical 
assessments (71%) both in English and in Irish. A lot of teachers reported that the biggest 
challenge before them is the lack of assessment in Irish and the teachers often create their 
own assessments. The lack of assessment created difficulties for students in accessing the 
Reasonable Accommodations in Certificate Examinations (RACE) for the state 
examinations. 

In relation to the assessments needed in Irish, the assessments most often requested were 
the bilingual literacy assessments (Irish-English) (61%). Following that, 55% of the schools 
mentioned that they required bilingual mathematical assessments, 54% of them reported 
that they required early numeracy assessments in Irish and 53% of them reported that 
there was a need to provide cognitive assessments in Irish. 

It was found that teachers create their own resources in Irish to accommodate the 
needs of pupils with AEN. 39 respondents reported that they made their own resources 
on a weekly or daily basis. In relation to the resources used in Irish, one teacher referred 
to the excellent resources that come from Northern Ireland, for example, resources 
from An tÁisaonad and the CCEA. 

As part of the survey, the schools were asked to rate the list of resources they require in 
Irish in order of urgency. Irish language graded readers were listed as the resource most 
needed urgently. In second place were language and communcation resources in Irish and in 
third place were evidence-based interventions and a programme of social and emotional 
development in Irish. In fourth place were evidence-based mathematical interventions in 
Irish. Other resources needed are mathematical resources and social stories. 

ICT Resources in Irish 
In relation to the types of ICT required in Irish, the text to language (n = 36), audio books (n 
= 36), and applications (n = 36) were listed as the resources which were mostly required. 
Applications to assess the pupils’ phonological development were listed in fourth place (n = 
33), and following that applications to assess Irish language literacy 
(n = 32). Other ICT resources required in Irish are; social stories (n = 31), touch typing 
(n = 31), applications to develop the student’s cognitive abilities / working memory 
(n = 30), spelling programmes (n = 29), mathematical assessments (n = 29), 
and a screen reader (n = 23). 

Recommendations for the Future
Recommendations are made below in Chapter 5 of the main report in relation to future 
developments in the area of assessment and resources for pupils with AEN who are 
learning through Irish. The principal themes under which the recommendations are made 
are; external services, literature, language and communication, numeracy, and social and 
emotional development. Under each heading the assessment, interventions and 
resources/ICT are discussed. The recommendations made relate to best practice which 
is recommended nationally and internationally with regard to accommodating pupils with 
additional educational needs in immersion education contexts and those who are learning 
through a second language. 

Conclusion
We are extremely grateful to all the teachers who generously gave up their time and for the 
valuable opinions they articulated. It is evident that additional teaching resources and 
assessments are required in Irish in order to assist those to support pupils with AEN. 
They are using the resources available in Irish but they are not adequate. However, it is 
apparent that the amount of resources available in Irish has improved over the years. 
More standardised and non-standardised materials are required in Irish literacy, 
mathematics, language and communication, in personal, social and emotional development. 
It was apparent that both primary school and post-primary school teachers are depending 
greatly on assessments in English. There are many programmes, resources, and 
interventions being recommended by the Department of Education and Skills, NEPS and 
the PDST, that are not available in Irish. The teachers demonstrated how important it was 
to have these available in Irish.¹ A DIFFERENTIATION IS MADE BETWEEN THE ANSWERS FROM ALL-IRISH AND GAELTACHT PRIMARY SCHOOLS AND 

POST-PRIMARY SCHOOLS.
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This research was undertaken to investigate the assessment and 
teaching resources that are essential in Irish for Irish-medium and 
Gaeltacht primary and post-primary schools (L1 schools) in order to 
accommodate pupils with additional educational needs (AEN). The 
main objectives of the research were:
(i) to examine the resources currently available in Irish for L1 schools to assist them 
 in accommodating their pupils with AEN in the following areas; literacy, 
 mathematics, ICT, language and communication in Irish, and personal, emotional 
 and social development ,
(ii) to evaluate the areas where further assessments and resources through the 
 medium of Irish are needed in order to assist schools in accommodating their 
 pupils’ additional educational needs.

This report is important as is demonstrated in the international literature that teachers 
who have access to the appropriate assessments, resources, support and guidance are 
more effective and that their pupils make better academic progress (Feng & Sass, 2010). In 
this report, analysis is carried out of the current teaching, learning and assessment 
resources being used in L1 schools while accommodating pupils with AEN. A review is 
provided of the international and national literature on the recommended practices in 
literature, mathematics, ICT, language and communication in Irish, and personal, emotional 
and social development. The additional details collected through the consultation process 
gave us the opportunity to compare the resources available/used in Irish in Irish-medium 
and Gaeltacht schools and the recommended best practices. The consultation process 
consisted of three stages:
(i) teachers in L1 schools filled in a questionnaire online,
(ii) teachers in L1 schools undertook individual interviews to provide context for the
 details collected through the questionnaire,
(iii) schools and teachers were invited to complete a consultation form providing 
 feedback based on the aspects covered in the consultation paper. 

This gave schools and teachers the opportunity to respond to the paper with their ideas, 
opinions and recommendations in an anonymous consultation form online accompanying 
the paper. The results of the consultation paper were used to clarify the details of the paper 
and to add to it any significant details which were excluded. 

In recent research, it was found that teachers in Irish-medium schools outside of the 
Gaeltacht faced challenges in relation to the provision of special educational resources in 

Irish (Andrews, 2020). In addition to the areas mentioned above, the resources in Irish the 
teachers themselves are creating in L1 schools were examined. The assessment resources 
and materials being translated by teachers from English to Irish were evaluated. As a result 
of the lack of literacy assessments in Irish it is difficult for schools and for teachers to 
undertake the relevant assessment on pupils who use tests in English only, as the pupils are 
being educated through Irish. It has been reported that further assessments need to be 
provided in Irish since 2005 (COGG, 2010; Mac Donnacha et al., 2005; NCCA, 2007; Ní 
Chinnéide, 2009; Nic Gabhann, 2010; Ó Duibhir et al., 2015). 

Therefore, it is important to understand the practices currently being implemented in the 
schools in terms of assessment in general and to recognise their requirements in terms of 
assessment through Irish. Also mentioned was the need for the provision of external 
services (e.g. speech and language therapist and educational psychologists) in Irish as a 
requirement for pupils with AEN who are learning through Irish (COGG, 2010; Mac 
Donnacha et al., 2005; Ní Chinnéide, 2009). This research gave teachers and schools the 
opportunity to discuss the current practices in place in relation to accessing additional 
supports, the language in which these services are being provided and their current needs in 
this area. 

Additional Educational Needs (AEN) in Irish-medium and Gaeltacht 
schools
It is estimated that 9.4% of primary school pupils who attend Irish-medium primary schools 
outside the Gaeltacht are diagnosed with additional educational needs (AEN)
(Nic Aindriú, Ó Duibhir, & Travers, 2020). It is reported that dyslexia is the most common 
category of AEN in the Irish-medium primary school outside of the Gaeltacht (Barrett, 
Kinsella, & Prendeville, 2019; Nic Aindriú et al., 2020; Nic Gabhann, 2009). The other AEN 
categories reported are; dyspraxia, autism spectrum disorder, emotional and behavioural 
difficulties, a specific speech and language disorder (Barrett, Kinsella, Prendeville, 2019; 
Nic Aindriú et al., 2020). It was estimated that 16.6% of pupils registered in Irish-medium 
primary schools received additional teaching support from the special education teacher in 
the 2017-2018 schoolyear (Nic Aindriú, Ó Duibhir, & Travers, 2021). The analysis 
demonstrated that there is not much of a difference in the number of pupils receiving 
support in Irish-medium schools and in English schools.

The research undertaken on the prevalence of additional educational needs in Gaeltacht 
schools is limited (Barrett, 2016; Mac Donnacha et al., 2005). The five categories most 
often reported are; (1) specific learning disability, (2) mild general learning disability, (3) 
specific speech and language disorder, and (4) autism spectrum disorder or a 
developmental coordination disorder (Barrett, 2016: 14). In 2004, it was estimated that 6% 
(n = 511) of Gaeltacht primary school pupils were diagnosed with AEN. The AEN categories 
most often reported for this school cohort were; (1) minor general learning disability, (2) 
specific learning disability, (3) borderline general learning disability, and (4) specific speech 

and language disorder (Mac Donnacha et al., 2005, p. 30). In that study, 358 pupils (n = 
8,516, 4%) were receiving additional teaching support from the school’s resource teacher 
(Mac Donnacha et al., 2005). An issue identified was the use of 
English assessments in order to identify pupils in the schools who had additional 
educational needs as some pupils in the Gaeltacht areas could have a limited 
ability in the English language. 

There is not much research available on the prevalence rates of pupils with AEN in 
Irish-medium post-primary schools outside of the Gaeltacht or within the Gaeltacht (Mac 
Donnacha et al., 2005). In relation to Gaeltacht post-primary schools, it is estimated that 
approximately 7% of pupils (n = 324) in 2004 were diagnosed with AEN (Mac Donnacha 
et al., 2005). The five AEN categories most often reported in the schools at the time were; 
(1) specific learning disability, (2) borderline general learning disability, (3) minor general 
learning disability, (4) severe/profound general learning disability, and (5) emotional 
disturbance – behavioural problems including ADD and ADHD (Mac Donnacha et al., 
2005: 81). In that study which was undertaken over 15 years ago, it was stated that this 
sector had significant difficulties in accessing teaching and learning resources in Irish (Mac 
Donnacha et al., 2005). Unfortunately, there are no up-to-date statistical details in 
relation to the prevalence and types of additional educational needs pupils have in L1 
post-primary schools.
 

Literature Review 
Within the immersion education contexts throughout the world, it is stated that schools 
and teachers have difficulties in accessing teaching resources and assessments in a 
minority language (Andrews, 2020; Cammarata & Tedick, 2012; May, 2013; May & Hill, 
2008; Walker & Walker Tedick, 2000). A comprehensive review is undertaken on national 
and international research and literature in part 2 of the main report below 
and the reader who is interested is directed towards that section. In it, the focus 
is on the following themes; accessing bilingual or minority language external service 
suppliers, assessment, interventions, and resources in the immersion education context. 
The themes are divided in accordance with the following headings; literacy, 
language and communication, numeracy, and personal, social and emotional 
development for debating purposes. 

Overall, it is evident that there are a lot of suitable resources in English available for pupils 
with AEN. It is evident also that the Department of Education and NEPS recommend a lot 
of assessments, interventions, and resources for teachers in primary schools and in 
post-primary schools in Ireland. However, most of these resources are not available in Irish. 
In literacy the advantages of these assessments, interventions and resources were 
demonstrated to us. In the next part of this summary the research results of the 
consultation process are discussed to decide which assessments, interventions and 
resources are required by teachers in Irish-medium and Gaeltacht primary schools and 
post-primary schools in the Republic of Ireland. 

Research Results
In the results in this summary, the focus is on two areas; obtaining resources and 
assessments in Irish, and obtaining ICT resources in Irish. A more comprehensive account 
of the results is given in Chapter 4 of the main report. 

To obtain resources and assessments in Irish
The majority of schools¹ who filled in the survey said that the lack of teaching and 
assessment resources in Irish to accommodate their pupils with AEN was very challenging. 
The majority of the schools also reported that the external service suppliers, such as 
educational psychologists and speech therapists, had a good or very good understanding of 
the pupils’ AEN in their school despite the majority of the services being made available in 
English. In relation to the educational psychologist services, only 6% of the schools 
reported that this service was available in Irish only. Only 8% of the schools reported that 
the speech therapist services were available in Irish only. In relation to the visiting teacher 
scheme, only 15% of the schools had access to this service through Irish. It is evident that 
the area relating to the number of external service suppliers which provide a service to 
pupils in Irish in Irish-medium schools has not improved much (Andrews, 2020). This is an 
international challenge in relation to accessing these services bilingually or in a minority 
language (de Valenzuela et al., 2016; O'Toole & Hickey, 2013).

In relation to the types of assessment being used by teachers, the two categories most 
often in use were standardised literacy assessments (77%) and standardised mathematical 
assessments (71%) both in English and in Irish. A lot of teachers reported that the biggest 
challenge before them is the lack of assessment in Irish and the teachers often create their 
own assessments. The lack of assessment created difficulties for students in accessing the 
Reasonable Accommodations in Certificate Examinations (RACE) for the state 
examinations. 

In relation to the assessments needed in Irish, the assessments most often requested were 
the bilingual literacy assessments (Irish-English) (61%). Following that, 55% of the schools 
mentioned that they required bilingual mathematical assessments, 54% of them reported 
that they required early numeracy assessments in Irish and 53% of them reported that 
there was a need to provide cognitive assessments in Irish. 

It was found that teachers create their own resources in Irish to accommodate the 
needs of pupils with AEN. 39 respondents reported that they made their own resources 
on a weekly or daily basis. In relation to the resources used in Irish, one teacher referred 
to the excellent resources that come from Northern Ireland, for example, resources 
from An tÁisaonad and the CCEA. 

As part of the survey, the schools were asked to rate the list of resources they require in 
Irish in order of urgency. Irish language graded readers were listed as the resource most 
needed urgently. In second place were language and communcation resources in Irish and in 
third place were evidence-based interventions and a programme of social and emotional 
development in Irish. In fourth place were evidence-based mathematical interventions in 
Irish. Other resources needed are mathematical resources and social stories. 

ICT Resources in Irish 
In relation to the types of ICT required in Irish, the text to language (n = 36), audio books (n 
= 36), and applications (n = 36) were listed as the resources which were mostly required. 
Applications to assess the pupils’ phonological development were listed in fourth place (n = 
33), and following that applications to assess Irish language literacy 
(n = 32). Other ICT resources required in Irish are; social stories (n = 31), touch typing 
(n = 31), applications to develop the student’s cognitive abilities / working memory 
(n = 30), spelling programmes (n = 29), mathematical assessments (n = 29), 
and a screen reader (n = 23). 

Recommendations for the Future
Recommendations are made below in Chapter 5 of the main report in relation to future 
developments in the area of assessment and resources for pupils with AEN who are 
learning through Irish. The principal themes under which the recommendations are made 
are; external services, literature, language and communication, numeracy, and social and 
emotional development. Under each heading the assessment, interventions and 
resources/ICT are discussed. The recommendations made relate to best practice which 
is recommended nationally and internationally with regard to accommodating pupils with 
additional educational needs in immersion education contexts and those who are learning 
through a second language. 

Conclusion
We are extremely grateful to all the teachers who generously gave up their time and for the 
valuable opinions they articulated. It is evident that additional teaching resources and 
assessments are required in Irish in order to assist those to support pupils with AEN. 
They are using the resources available in Irish but they are not adequate. However, it is 
apparent that the amount of resources available in Irish has improved over the years. 
More standardised and non-standardised materials are required in Irish literacy, 
mathematics, language and communication, in personal, social and emotional development. 
It was apparent that both primary school and post-primary school teachers are depending 
greatly on assessments in English. There are many programmes, resources, and 
interventions being recommended by the Department of Education and Skills, NEPS and 
the PDST, that are not available in Irish. The teachers demonstrated how important it was 
to have these available in Irish.




